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Reminders

Thank yous Registration

Resource Tables Refreshments

Restrooms Social Work CEUs

Certificate of Attendance Cell Phones 



Community of Practice

The goal is to bring diverse educators into a 
working relationship around common interests 
in Autism Spectrum Disorders based on our 
drive to improve practice and share information 
with others



Certificate of Graduate Study in Autism Education

•Graduate certificate

•Practitioner focused

•14 credit 2-year program

•For info: placava@ric.edu



Our Calendar

11/7/2017    Creating a Meaningful Life

1/16/2018    Inclusion: It’s Not That Hard

3/6/2018      Working Together to Create Effective IEPs

5/16/2018    awards, guest speaker, work groups, prizes!

Keep an eye out for emails with more info…



For a full list of our partners, please see our website at AutismRI.org

http://www.autismri.org


RI-CART Enrollment

Enrollment by Rhode Island Census 
Tract





Working Together to 
Develop Effective IEPs for 
Students with ASD



Today’s Panel

Leslie Brow
Christine Marinello
Sue Constable
Amy Laurent
Katie Torres
Trish Martins



Working Together to Develop Effective IEPs 
for students with ASD

Leslie Brow, M.ED,
Director of Student Services
Narragansett School System 



Previous panel

Working Together:

❏ Understanding the Link Between Medical Diagnosis and 
Special Education Eligibility

❏ Highlights on collaborating with families, medical 
professionals, and the school district.

❏ Considering all information when determining eligibility. 



Developing Effective IEP’s as a Team
Rhode Island Regulations- 300.320 Definition of individualized education program.       

Statement of Present Levels of Performance (How the child’s disability affects the child’s  involvement and progress 
in the general education curriculum.)

A statement of measurable annual goals, including academic and functional goals and short term objectives. 

How the progress towards the goals will be measured.

 A statement of the special education and related services and supplementary aids and services.  (Accommodations 
and Modifications)

An explanation of the extent, if any, to which the child will not participate with nondisabled children in the regular class 
and in the activities

A statement of any individual appropriate accommodations that are necessary to measure the academic achievement 
and functional performance of the child on State or district-wide assessments 

The projected date for the beginning of the services and the anticipated frequency, location, and duration of those 
services and modifications.



Evaluation/IEP team decision making

The school district evaluation team and or IEP team will consider all 
recommendations from outside providers.

The team will then determine what is necessary to go into the document to 
support a child to make progress towards their individual goals.

The team utilizes the baseline information to plan for 

~Increased independence, self advocacy, and anticipated rate of growth



Writing Measurable
Goals and Objectives in Social and 
Emotional Learning

RI-CART
March 6, 2018
Sue Constable
Behavior, SEL Interventionist
Barrington Public Schools



      Self-Awareness 
     identifying emotions, accurate self perception, 
recognizing strengths, sense of self-confidence, 

self efficacy
Self-Management

self control, stress management, 
self- discipline, self-motivation, 

goal setting, organizational skills

Social Awareness
 perspective taking, empathy,

appreciating diversity, showing 
respect for others

Relationship Skills 
communication, social 
engagement, working 

cooperatively, resolving conflict, 
helping and seeking help

Responsible Decision
Making

ethical responsibility,
situation analysis,

problem solving, evaluation



Rhode Island 

Social and Emotional Learning Standards:
Competencies for School and Life Success

October, 2017



Social and Emotional Skills Rubric
Brousseau and Constable, 2016

Aligned to the CASEL 5 Competency areas

To support writing measurable goals and 
objectives in SEL 



Self-Awareness
  
Identifying emotions
Accurate self-perception
Recognizing strengths
Sense of self-confidence
Self-efficacy  



Baseline: J currently scores a 1 on the Social and Emotional Skills Rubric in 
Self-Awareness. J does not yet accurately describe his emotional state nor does 
he describe the triggers that cause them.

J's goal is to reach a 2 (Developing Towards the Criteria) in these two 
areas: accurately describes own emotional state and describes a range of 
emotions and the situations/triggers that cause them

J’s objective: 
By March, J will achieve a score of 1.5 (moving towards Developing Towards 
Criteria-sometimes and with frequent adult cues) with being able to accurately 
label his emotions.

By June, J will achieve a score of 1.5 with being able to identify triggers to his 
emotional state.

Self-Awareness



Progress Monitoring
Daily Check-In Chart
Social Emotional Skills Rubric - Self Awareness 



The scale is designed to teach a 
student to teach a child to:

-accurately label their emotional state

-understand what triggers caused them

-Choose and use effective strategies to 
calm



Baseline: B currently scores a 2 on the Social and Emotional Skills Rubric in the area of 
Self-Management. 

Goal: B will demonstrate an increase in score to a 3 (Meets Criteria) on the Social and 
Emotional Skills Rubric in the area of Self-Management.

Objectives: 
By March, B will achieve a score of 2.5 (moving towards Meets Criteria) with being able to exhibit 
emotional control with more challenging situations and use strategies to self-regulate during stressful 
situations.

By June, B will achieve a score of 3 (Meets Criteria) with being able to exhibit emotional control with more 
challenging situations and use strategies to self-regulate during stressful situations.

By November, B will be able to achieve a score of 3 (Meets Criteria) by self-regulating in shorter amounts 
of time after an emotional situation and continuously setting personal goals with adult support.

Self-Management



Progress Monitoring
Data Collection
Social Emotional Skills Rubric - Self Management



Attorney Christine L. Marinello
Marinello Law

650 Ten Rod Road
North Kingstown, RI 02852
www.MarinelloLawRI.com

Legal updates on the FAPE standard
How to break through an impasse in IEP meetings

and
Dispute resolution, including mediation

http://www.marinellolawri.com


Endrew F. v. Douglas County School District RE-1 147 S.Ct. 988, (Mar. 22, 2017) 

Last March the United States Supreme Court revisited, for the first time in more 
than 35 years, the standard districts must meet in providing special education 
services to students with disabilities.  The lower federal court (10th Circuit) had 
applied a “merely more than de minimis” educational benefit.  In the 1st Circuit (RI), 
courts have applied a “meaningful benefit” analysis.

In Endrew F., the Supreme Court unanimously rejected the lower standard and 
opined that in order to meet substantive obligations under IDEA, “school[s] must 
offer an IEP reasonably calculated to enable a child to make progress 
appropriate in light of the child’s circumstances”. 

The Court noted that an “educational program must be appropriately ambitious 
in light of [the student’s] circumstances” “every child should have the chance 
to meet challenging objectives

1



Breaking through an impasse 
Actively listen
Explain data
Build on opportunities for agreement
Think outside the box
Consider outside consultants/evaluators
Child-centered 



Dispute Resolution
State Complaints
Complaints to OCR
Due Process (resolution sessions)
Mediation



Mediation
Voluntary
Confidential
Parents or district may request from RIDE 
Trained mediators
No cost 



Amy C. Laurent, PhD, OTR/L

Educational Consultant, Private Practice

University of Rhode Island, 
Department of Psychology

amylaurent@me.com
www.Amy-Laurent.com

mailto:amylaurent@me.com
http://www.amy-laurent.com/


Collaboration is Key
⦿ Consultations are most effective when 

the school and family are both on board 
with bringing a consultant in.

⦿ Meeting as a team to establish 
expectations for and goals of the 
consultation is helpful prior to the 
consultant’s involvement.



Context Matters
⦿ It is preferable for consultant to visit the 

program and observe the student so that 
recommendations can be made in context.

⦿ The team which includes the family (and as 
appropriate the student) determine which 
recommendations are priorities and are 
feasible in programming context.



Strategic Support for Student & Program Staff
⦿ Consultant’s role- 

● is to support staff while advocating for student 
● is not to dictate educational programming

⦿ Help focus programming on a limited number of 
high priority objectives targeted

⦿ Support understanding and programming that 
addresses underlying areas of difficulty that 
have broad implications for accessing 
educational programming



A Parent’s Perspective

Katie Torres
Bilingual Family Support Specialist
The Autism Project



Mind Your IEPs and LREs

⦿ We want to fully participate but don’t 
always speak the language

⦿ When you take minutes write things out 
so we can read them later

⦿ Ask us frequently if we’re with you or 
have questions



Use Resources Wisely

⦿ Parents can be an untapped resource 
⦿ We may not speak IEP, but we are 

experts in the field of “our kids”
⦿ Ask us for our insight. Not just about 

goals at the meeting, but all year



Stay in Touch

⦿ Consistent communication builds trust. 
We need to trust you

⦿ We want to know what you’re doing so 
we can carry it over at home

⦿ Tell me something good about my child



Don't’ Take it Personally
⦿ Our baseline is stressed, exhausted and 

overwhelmed
⦿ When we forget things, snap at you or 

seem disinterested, we’re actually 
barely hanging on

⦿ Be patient if we’re emotional. The 
stakes feel very high



Is less Really More???
⦿ When it seems like we’re asking for too 

much or being unreasonable, it’s often 
because we’re scared and don’t know 
what else to do

⦿ Help us understand how the IEP is 
fostering independence and why 
sometimes less is more



There’s More to it Than That

⦿ Come to the table with a Beginner’s 
Mind- assume there’s more going on 
than what you know or have observed

⦿ What happens at school affects home
⦿ What happens at home affects school



We Appreciate You So Much

⦿ We really do

⦿ No…. really…. We do!!!


